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Background of EL Learners in Singapore

● Come from diverse socio-economic and 
cultural backgrounds

● Limited exposure to English in their home 
settings

● Differ in literacy development 
● Possess varied learning needs, interests, 

readiness and motivation levels
● Speak mother tongue languages 
● Some may have special/ specific 

educational needs
A photo of students in Ms Faith Ong’s Sec 2 English Class 

(2021)



The Place of Feedback in EL Instruction



Joani Lim (HOD Humanities)

Tee PErica Reyes Rodriguez, Teacher, Manjusri Secondary School, Singapore

Angeline Ng, Teacher, Manjusri Secondary School, Singapore

Faith Ong, Lead Teacher, Manjusri Secondary School, Singapore

Caroline Ho, English Language Institute of Singapore

ei Pei (Assistant Year Head)

Theoretical Underpinnings



Students’ Engagement with Teacher Feedback



Students’ Engagement  with Feedback

(Tay and Lam, 2022)

Written feedback more 

effective if:

● teacher gave specific areas 

for improvement

● students’ given autonomy to 

choose what to rework

● given opportunity for 

individual dialogue with 

teacher
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Classroom Practice



Why are students’ engagement with feedback so critical?

In non-AI enabled writing 
lessons

A student is able to receive 
feedback from three possible 
sources (teacher, peers or 
personal reflections) on a 
piece of writing that he/she 
has done. 

Image generated on http://chatgpt.com, accessed on 25 July 2026

http://chatgpt.com


How did I better prepare my students for formative 
assessment in the Sec EL writing classroom?

Develop safe pre-writing spaces
● Using teacher modelling to emphasise standards for short 

writing responses and their ideas and elaboration matter
● Students are taught to give simple feedback (I agree + reason/ I 

disagree + reason) 
● Prepares students to be receptive to new perspectives from 

their peers. 



The Reading-Writing 
Connection: Building safe 
spaces with pre-writing 
activities 



Preparing students behaviourally and cognitively

Creating 
opportunities 
for students to 
behaviourally 
and cognitively  
act on their 
learning and 
“publish” small 
pieces of 
writing 
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Must we use Gen-AI in the writing classroom?

What is the use of GenAI in service of?



Let’s find out

Insert mentimeter QR nearer to the date due to Mentimeter 
settings (QR only valid for 14 days)

Qn 1: What has AI not changed about feedback in your 
classroom?



Let’s find out

Insert mentimeter QR nearer to the date

Qn 2: In terms of assessment and feedback which is hardest to get from your 
students? 

MCQ: 
Reading the feedback at all
Acting on it
Understanding why it matters
Applying it to the next piece



Understanding our students’ engagement with feedback in AI-enabled 
writing lessons

What does it look like?

A student is able to 
receive feedback from 
four possible sources 
[teacher, peers, personal 
reflections and the 
(teacher-mediated) use of 
AI] on a piece of writing 
that he/she has done. 

Image generated on http://chatgpt.com, accessed  on 25 July 2026

http://chatgpt.com


Image generated on ChatGPT http://chatgpt.com accessed on 25 July 2026

Student Survey conducted with Ms Faith Ong’s class as part of the SNEF 2026 Survey

My students’ 

perceptions of 

the use of AI in 

the EL writing 

classroom 

http://chatgpt.com


How can I better foster students’ engagement with feedback? 

The truth is…

Non AI-enabled Learning Experience AI-enabled Learning Experience

Will and skill are possible obstacles. 
Teachers often wonder about mark 
anxiety and spend much time to ensure 
that teacher/ peer feedback is well 
received and acted on. 

The will and skill are interestingly no 
longer scarce. 93%* believe AI helps 
their learning. The question is: How can 
EdTech (use of AI) be used purposefully 
in the service of the way we teach 
writing

*refers to students surveyed in MJR (1 Upper Sec EL class) 
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AI-enabled Learning Experiences 
(Lower and Upper Sec EL Classrooms)



How can we give students meaningful 
feedback on their writing during revision 
so that we can see the ABCs of student 
engagement with feedback? 

How do I design learning experiences for greater student agency 
in the writing process cycle?

Image generated on ChatGPT http://chatgpt.com accessed on 29 July 2026

http://chatgpt.com


1. Establish what our students are learning  

ELS 2020, p.79

Cognitive: Using the 
syllabus as a guide to 
develop the students’ 
skills in student-friendly 
language. This also 
allows the AI to provide 
feedback that meets 
the learning objectives. 

Sample 1: Prompt for Students to use with SALiS



2G3 Qn

Writing Checklist
● Have I introduced the reader to the background or 

setting or where the story takes place?
● Have I described the writer's feelings and thoughts? 
● Have I provided enough factual details?
● Have I used ‘show not tell’/ my 5 senses to describe 

what 

1G1 Qn

Q2

Write about a time when you did not listen to 

your parents’ advice and you regretted it. 

You will receive feedback from the Feedback 

Assistant after you have your essay. 

ELS 2020, p. 72/ 75 (G3/ G1 Syllabus)

Sample 2: Creating writing checklists



2. The role of teacher-mediated AI use in the classroom

● Preserve the friction and ‘effortful’ 
learning process to ensure we develop 
our students’ metacognitive awareness

● Critical thinking is not offloaded 

Teachers are instrumental in 
designing a learning experience



Affective Domain: Questions 
carry less threat than direct 
corrections. Lowered 
emotional cost of receiving 
the feedback vs Tr-> Student 
feedback. 

Behavioural Domain:
Student agency is also 
preserved and they act on 
their chosen feedback. 

Cognitive Domain: Students 
have to think and not just 
blindly accept every piece of 
feedback. 



Use of EdTech to collect, analyse and enable students to act on 
feedback in a timely manner

Rubrics based on a writing checklist



Students are able to immediately select an area in the writing checklist 
to revise/edit based on the given feedback



3. Deliberately building ethical awareness in student 
reflections

Using Polls:
- Support students who are unfamiliar with the metalanguage of ethical considerations in writing
- Helpful data points for teachers and students to understand their students’/ reflect on their use 

of Gen AI and to be ethical student-writers



3a. Developing the ABCs of feedback

Sense of control → They choose which feedback 
to act on. Feedback becomes something they are 
engaged in,not something done to them.
Visible improvement → The before/after parallel 
drafts show growth. This builds self-efficacy: "I 
made this better."



3b. Developing a process-orientation towards learning 

Building student-writers with 
‘writer-ly’ dispositions:

1. Mirrors real world writing, 
exercising critical thinking 
and judgement.

2. Explain why and not just 
showcase the “revised” 
product. 

3. Teachers can gather data on 
students’ approaches to 
writing with the use of GenAI



3c. Developing behavioural and cognitive engagement with the 
feedback 

Core Principle of ipsative assessment

The student always compares to themselves, not to the 
external standard or criteria.

*Optional: If teachers feel that a rubric would 
help your students understand where they’re at
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A Sample Lesson



SAMPLE LESSON - 3G3 CLASSROOM

● Students: Secondary 3G3 Classroom (Mixed Ability)
● Lesson Objective (ELS2020, p. 79)

○ Persuade others to hold a particular point of view or act 
in a particular way by:

○ using the appropriate organisational structure in the text 
(e.g., issue or background, position, point, elaboration)

○ stating the writer’s position or proposed action in the 
opening to orientate the reader

○ using appropriate language features



SAMPLE LESSON - 3G3 CLASSROOM

1) Recap: Structure and Language Features of an Argumentative Essay 
Introduction on SLS



2) Writing Draft Introduction and Using Prompt to Receive Feedback from 
SALIS



2) Feedback from SALIS



3) Students can choose to interact 
further with SALiS (limited)



4) Students revise draft based on selected feedback from SALiS 

Draft worksheet 

Final Speech
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Findings



1) Students are able to ask questions based on feedback from SALIS -

making feedback more personalised

Student Data (Sec 3G3 Lesson)



2) Students show improvement after feedback given from SALiS

Student Data (Sec 3G3 Lesson)

SALiS Question Your original Work Your improved work

How can you make this a surprising 

statement or a rhetorical question to grab 

attention?

“Now if AI-generated art which takes 

mere seconds to generate was chosen 

over real art…”

Can you imagine how obnoxiously 

disgusting it would be if AI-generated 

art. which takes mere seconds, was 

chosen over your original work?

Could you see the scene by describing 

the feelings of artists?

“What are the ethics and how would this 

impact the world around us?

Could you imagine the anguish artists 

would feel if their works were 

outshadowed by AI and how would 

this impact not just them, but the world 

around us?



2) Students show improvement after feedback given from SALiS

Student Data (Sec 3G3 Lesson)

SALiS Question Your original Work Your improved work

How about a surprising fact or statistic to 

highlight urgency?

“There is a growing number of concerns 

about environmental issues”

The recent heatwave in Europe, which 

led to over 5,700 deaths in France 

alone serves as a wake-up call for us 

that stresses the need for action against 

climate change?

Could you use an anecdote about a 

young activist to make it relatable?

“The younger generations are stepping 

up…”

“Environmental activists like Greta 

Thunberg has become a beacon for 

youth activism against environmental 

issue. Her passionate speeches highlight 

how young people are demanding action 

from the government. 



Lower Sec student reflections on learner strategies they will use when they do not have the 
aid of an online language checker (Annotated Feedback Assistant)

Categories Sample Responses

Re-reading students’ writing

• Read aloud to hear the writing. Helps spot awkward phrases and errors that 

might be missed when reading silently.

• Read through my composition before handing it in

• Check through and read the sentences again

• Read carefully and understand the setting

Focusing on specific aspects of 

writing

• Understand the setting to know which tense, grammar to use

• See if the sentences sound grammatically correct

• Prevent slang in writing

• Check punctuation

Applying knowledge learned

• Recall AFA suggestion sent to me and take notes

• Use my own knowledge to look out for errors. Look for red and blue triangular 

lines in Google Docs.

• Be careful of  how I manage my time

Using external resources • Read the dictionary

• Run my grammar through other people
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Looking Ahead



Prioritising students’ ABC engagement before/ when AI enters 
the feedback loop

Before students engage 
with actual AI feedback

Prompt: What might AI 
say about your draft 
based on the success 
criteria? Students will 
revise their draft. 

This primes their 
metacognition.



Final Thoughts

"The best writing is rewriting."- E.B. White 
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